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To the editor-in-chief,
We congratulate Oliver et al. [1] on their recent publication, amplifying their 
work on the Meta-Debrief Club, which continues to be a worthy innovation, 
improving the facilitation of simulation debriefing. This innovation was explored by 
Kumar et al. in 2025 [2], and prior to this, the Scottish simulation community has 
benefitted from employing meta-debriefing in our educational contexts for several 
years [3,4]. Over this time, we have come to realise that we approach meta-
debriefing in a variety of ways. In Dundee, we approach meta-debriefing differently 
and, whilst we fully align with our colleagues’ previous publications, we suggest 
that alternative approaches may provide opportunities for even greater benefits in 
simulation faculty development.

Kumar et al. [2] define the role of meta-debriefing as refining the art of educator-
led debriefing. Our version of simulation faculty meta-debriefing is situated in a 
postgraduate module in simulation and short faculty development courses, and our 
meta-debriefing conversations consider all phases of a simulation: the pre-brief, 
immersion and debrief. Although purposeful development of simulation debriefing 
remains critical, we feel it is best developed when faculty are encouraged to reflect 
on how all three phases interact and impact each other. For example, the way in 
which intended learning outcomes are defined and shared by faculty within the  
pre-brief can influence how the debrief phase subsequently unfolds [5].  
Moreover, debriefing conversations rely on the educator–learner relationship, 
and so the educator’s approach to the pre-brief is key in establishing these fertile 
learning relationships. In our experience, it is often difficult and at times unhelpful 
to confine a meta-debriefing conversation to the debrief phase. Failing to consider 
events in the pre-brief and immersion phases may confine the meta-debriefing 
to focus on the technique or frameworks for debriefing, which are important, but 
negates the purpose of simulation as a pedagogy for those learning how to design 
and apply simulation in diverse contexts. Meta-debriefing all three phases of the 
simulation learning event also provides the potential to move beyond improving the 
debriefing skills of the individual facilitator, to building shared knowledge, skills and 
understanding in the theory-informed design of simulation sessions and curricula.

Kumar et al. [2] recognise the interplay of the debrief with other phases in their 
description of meta-debriefing. They consider the pillar of psychological safety and 
the importance of the simulation debriefer feeling safe to receive feedback during 
the meta-debrief conversation. To encourage psychological safety, Oliver et al. [1] 
advocate a pre-briefing for the meta-debriefing process, emphasising the previously 
appreciated critical nature of the pre-brief and its impact on the debrief [6]. 
Similarly, during the meta-debriefing conversation, we feel it is potentially unhelpful 
to neglect the impact of the pre-brief phase on psychological safety and how that 
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carries through to the debrief. Considering how psychological 
safety is established, monitored and maintained through the 
three phases of simulation allows richer discussion, either 
to understand what has occurred during the debrief or to 
improve debriefing skills through the educator’s approach 
to their pre-brief. Similarly, opportunities arise from meta-
debriefing the immersion phase. Understanding the impact 
of simulation activity design on debriefing allows the 
conversation to go beyond the development of the individual 
debriefer. This lends itself to discussion which allows broader 
development of skills in designing simulations, leading to 
more impactful debriefing conversations.

In summary, our approach to meta-debriefing has a 
different, but hopefully complementary function, as it forms 
part of a broader simulation faculty development agenda 
rather than focusing solely on ‘debriefing the debrief’ [1] 
and refining the art of debriefing. As such, we propose an 
alternative definition of meta-debriefing, reflecting this 
purpose:

Meta-debriefing is a faculty-led technique to 
retrospectively explore a simulation event in terms of its 
design and implementation, for the purpose of faculty 
development.

We would be delighted to hear from the authors and others.
Sincerely,
Neil Harrison, Susan Somerville and Steven Lewis
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